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Abstract 

      This study attempts to investigate the relationship between willingness to communicate 

(WTC), perceptual learning styles, and motivation. In order to address this issue, a survey study 

was carried out between high school and pre-university students. The participants were 400 

female students. The data were collected in Sepidan (Fars). Two questionnaires were used to 

collect data. The learning style questionnaire was a reduced form of a questionnaire originally 

designed by Cohen and Oxford (2001) and Kinsella (1995) cited in Kim and Kim’s (2014) study. 

The second questionnaire was designed by Gol (2014) which is on amalgamation of available 

questionnaires to WTC developed by different scholars. Descriptive statistics, repeated measures 

ANOVA, correlation, and regression were run. The result showed that most high school learners 

favored visual style, followed by auditory style and kinesthetic style. The results also showed that 

there was a relationship between some of perceptual learning styles and WTC. There was a 

positive relation between visual style, auditory style, motivated behavior, and WTC, but the 

correlation between kinesthetic style and WTC was negative. And also visual style, auditory 

style, and motivated behavior can predict WTC, but kinesthetic style cannot. 
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ESL: English as a Second Language 

L1: First Language 
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VAK: Visual/Auditory/Kinesthetic 
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CHAPTER ONE 

INTRODUCTION 

 

1.1. Overview 

Many studies have shown that learners’ individual differences have an important role in 

foreign or second language learning (e.g., Ehrman, 1990; Galbraith & Gardner, 1988; Oxford, 

1992; Oxford & Ehrman, 1993; Scarcella & Oxford, 1992; Skehan, 1989). Individual differences 

are manifested through learning styles, affective domain (e.g., motivation and anxiety), and 

learning strategies (e.g., cognitive and metacognitive). Between these individual differences 

learning style has a substantial influence on performance in second language learning (Oxford, 

1989). Learning style was firstly examined by Rita Dunn in 1960. Researchers who have 

broadened various models for learning styles have defined learning style differently and also 

they have different categorization for it (e.g., Fleming, 1995; Gregorc, 1984; Kolb, 1984). Kolb 

(1984) has defined learning styles as learners preferred ways of acquiring and processing 

information and has divided it into four categories as divider, converter, accommodator, and 

assimilator. Learning style is an innate feature of every person. It influences people while 

talking, sitting, walking, playing, and anything they want to do (Boydak, 2006). Understanding 

the learning style of learners will result in learners’ progress. Teachers should be aware of 

learning styles of their students and match them with their learning activities in the classroom. 

When the teacher knows learning styles of learners, he/she can estimate how they can learn and 

what type of activity is necessary (Sünbül, 2004). According to O'Connor (1997), the aim of 

researchers who has studied students’ learning styles is to find students who use similar methods 
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to perceive and remember information in educational settings. According to this information, the 

educational system will be effective for learners. 

Learning style and cognitive style sometimes are used interchangeably. Cognitive style 

referrs to habitual state of remembering, processing, receiving, and representing information 

(Dörnyei, 2005). Such as when a person is field-dependent/field-independent, holistic/analytic, 

deductive/inductive, and impulsive/reflective. According to Brown (2000) and Dörnyei (2005), 

learning style exists in educational context, but cognitive style is a neutral concept. 

Reid (1995) indicated that sensory/perceptual learning styles are an important category of 

individual styles which are related to language learning. It is relevant to the environment in 

which people learn and contain their senses in order to receive data. He divided learning styles 

into auditory, visual, tactile, kinesthetic, group, and individual. Heidari and Naseri (2012) 

declared that teachers should be aware of learning style of their individual. Without knowing 

about learning styles of learners, teachers can’t use different instruction effectively in the class. 

And also learners should be aware of their learning style. Sometimes it is necessary that learners 

extend themselves beyond their style preferences. Different activities in the class provide 

different learning styles. Teachers can help learners develop their usual learning styles. That is a 

wrong think that teachers just use a single method or approach in the class, teachers should use a 

variety of instructional approaches that are suitable for most learners’ styles. It makes a creative 

or flexible variety for all or most learners. So based on these statements many teachers, 

instructors, and educational institutions emphasize learning style preferences. According to 

Oxford (1996), there are four main perceptual learning styles. 

1) Visual learning style: e.g., reading and studying charts 

2) Auditory learning style: e.g., listening to lectures, audiotapes 
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3) Kinesthetic learning style: e.g., experiential learning, that is, total physical involvement with a 

learning situation 

4) Tactile learning style: e.g., “hands-on” learning, such as building models or doing laboratory 

experiments 

In addition to the importance of learning style, the basic need of every person in any society 

is communication. The aim of communication is that people should help each other in 

community (MacIntyre, Clement, , Dӧrnyei & Noels, 1998). WTC is firstly defined as the 

probability of involving in a communication (McCroskey & Baer, 1985). It firstly started in first 

or native (L1) communication (McCroskey, 1992). L2 WTC is defined as ‘‘a readiness to enter 

into discourse at a particular time with a specific person or persons, using a L2’’ (MacIntyre et 

al., 1998, p. 547). L2 WTC is different from L1 WTC, because it needs much higher 

communicative knowledge and also it entails social and political implications (MacIntyre et al., 

1998). The last aim of L2 learning is to help learners to speak English. In order to succeed in 

language learning, teachers are responsible to use strategies that improve WTC and involve them 

in oral communication. Researchers believed that there are many factors which affect WTC. Two 

individual characteristics such as perceived communicative competence and communication 

anxiety have been found to be key predictors of WTC (e.g., Baker & MacIntyre, 2000; 

MacIntyre, 1994; MacIntyre et al., 2001; McCroskey & Richmond, 1991). Other individual 

variables, such as attitudes toward international community (e.g., Yashima, 2002; Yashima et al., 

2004), prior immersion experience (MacIntyre et al., 2003), sex and age (MacIntyre et al., 2002) 

have also been found to influence WTC. Cameron (2013) found that one factor which influences 

WTC is motivation. The importance of language learners’ motivation as a factor of individual 

differences has been discussed for a long time among researchers in SLA (e.g., Dörnyei, 2003; 
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2005; Gardner, 2000; Gardner& Lambert, 1972; Gorges, Kandler, & Bohner, 2012; Skehan, 

1989). Gardner and Lambert (1972) defined motivation as a whole goal and orientation toward 

learning a second language. Crookes and Schmidt (1991) propose that “motivation  is  identified  

primarily  with  the  learner’s  orientation  toward  the  goal  of  learning  a second language” (p. 

471).  

WTC is a complicated concept which is under the influence of individual differences like 

learning style. A study by Badiee et al. (2014) showed there is a significant relationship between 

WTC and learning styles of Iranian foreign language learners. A review of literature on factors 

affecting WTC, and relation between WTC and motivation indicated that motivation influences 

WTC. As there are few studies about the relationship between WTC, perceptual learning styles, 

and motivation. This study tries to find the relationship between perceptual learning styles and 

motivation and WTC. 

1.2. Statement of Problem 

WTC is one of the significant goals of L2 learning which has attracted the attention of 

language researchers in recent years (Baghaei, 2012; Jafarigohar & Mohammadzadeh, 2012; 

Şener, 2014). In general, learners’ speech is a problem for teachers, as it has been indicated that 

most EFL learners, especially Asians are quiet, shy, and unwilling to answer (e.g., Cheng, 2000; 

Liu, 2005; Tsui, 1996). Some people are talkative whereas others speak only when spoken to. 

MacIntyre  and  Doucette  (2010) have also discussed  that  the  final  goal  of second language 

learning is achieving fluency in a language  which is directly related to WTC. Burgoon (1976) 

declared that second language learners generally are good at grammatical  issues  but  they  are  

usually  weak  in  oral  and  communicative  skills. In EFL settings, there is not a chance for 

learners to speak English in society. So, it is the duty of teachers to engage learners in activities, 
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and provide chances for them to communicate and practice their oral skills. There are many 

factors which affect the issue of WTC. One of them is individual differences and learners’ 

learning styles. According to O'Connor (1997), with learning style research we want to find 

groups of students who use the same methods for getting and interpreting educational contexts. 

Learning style has a different meaning. According to Celcia-Murcia (2001), learning style is as 

the general approaches—for example, global or analytic, auditory or visual—that students use in 

acquiring a new language, the way in which a learner understands, interacts with, and response to 

the learning environment. There are three main learning styles; visual, auditory, and kinesthetic. 

According to Fleming (2001), visual learners like to learn by maps, charts, graphs, diagrams, 

pictures, and different colors. Aural learners prefer to learn by discussing the topics with their 

teachers and other students, explain new ideas to others, and use a tape recorder. Kinesthetic 

learners prefer to learn by doing things to understand them. Learners who are aware of their 

learning styles are more successful in learning process.  

Studies on second language acquisition show that affective factors such as motivation and 

WTC have an important role in language learning (Abdi & Zarrinabadi, 2011; Ghanbarpour, 

2014; Mohammadian, 2013).  According to the definition suggested for motivation (e.g., Islam, 

2013; Lamb, 2012; Taguchi 2009), it is an intended effort learners use to learn English for the 

improvement of their proficiency inside or outside the classroom. 

Fallah (2013) declared that considering the importance of WTC as a key concept in L2 

education, previous studies showed that L2 WTC has not been studied adequately in  

English foreign language (EFL) settings (e.g., Cetinkaya, 2005; Nagy, 2007; Yashima, 2002). 

So, Fallah (2013) investigated the interrelationship among L2 WTC and communication self-

confidence, motivation, shyness, and teacher immediacy among Iranian EFL learners.  
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As Kim and Kim (2014) declared in their research, previous studies investigated the effects 

of perceptual learning styles, imagination, and ideal L2 self (it refers to a positive self-image that 

learners would like to achieve in the future regarding L2 learning and use) on both motivated 

behavior and English proficiency. So, Kim and Kim’s (2014) study investigated how the 

perceptual learning styles are connected to L2 learning motivation and achievement by mediating 

one's imagination, ideal L2 self, and motivated behavior. 

Considering the fact that some researchers believed in WTC as a situational construct, they 

have investigated how it is influenced by situational variables such as contextual variables and 

social support (MacIntyre et al., 2001), the frequency and quality of L2 contact (Clément, Baker, 

& MacIntyre, 2003), and conversational context (Kang, 2005). These studies have showed that 

WTC is affected by situational variables. Khodarahmi and Motallebi Nia (2014) concluded that 

teachers’ use of different types of classroom discipline strategies have differential impacts on 

learners L2 WTC inside the classroom. 

Since  there are  few  studies  on  the  relationship  between  willingness  to communicate and  

different  learning  styles (visual,  auditory,  kinesthetic),  and motivation, the focus of this study 

is on  the  relationship between them. 

1.3. Research Questions 

1. What  types  of  perceptual  learning  style(s) is/are  mostly  preferred  by  high  school 

students? 

2. Is  there  any  significant  relationship  between  the  visual  style  and  willingness  to 

communicate? 

3. Is  there  any  significant  relationship  between  auditory  style  and  willingness  to 

communicate? 
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4. Is  there  any  significant  relationship  between  kinesthetic  style  and  willingness  to 

communicate? 

5. Is  there  any  significant  relationship  between  motivation  and  willingness  to 

communicate? 

6. Which perceptual learning style best predicts willingness to communicate? 

1.4. Research Hypothesis 

Hypothesis 1: There is no significant relationship between visual style and willingness to 

communicate. 

Hypothesis 2:  There is no significant relationship between auditory style and willingness to 

communicate. 

Hypothesis 3:  There is no significant relationship between kinesthetic style and willingness to 

communicate. 

Hypothesis 4: There is no significant relationship between motivation and willingness to 

communicate. 

Hypothesis 5:  perceptual learning style does not predict willingness to communicate. 

1.5. Purpose of the Study 

The aim of this study is to identify types of perceptual learning style(s) which is/are  

mostly  preferred  by  high  school  students  and  also  understand  the relationship  between 

visual style and WTC, auditory  style and WTC, kinesthetic  style and WTC, and motivation and 

WTC. The last aim of this study is to understand whether perceptual learning styles (visual style, 

auditory style, and kinesthetic style) and motivation can predict WTC or not. If so which one can 

predict best.  
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1.6. Significance of the Study 

In recent studies of language teaching there is a large emphasis on communication (Baker, 

Clement, & MacIntyre, 2003), but some of learners still stay unwilling for communicating. 

According to Blackmore (1996), learners who engage actively in the context will be more 

successful in language learning. One factor for actively engaging learners in learning process is 

to get a better understanding of their learning styles. Blackmore (1996) discussed  that  teachers  

should  be  aware  that  there  are  different  learning  styles  in educational settings. 

The experience of learning a foreign language for most learners is both cognitively and 

emotionally demanding. Most learners learn a foreign language in classrooms, where continually 

their performance is evaluated by their teachers and peers. This situation can be frightening for 

some learners who are shy, because they are afraid of negative evaluation. Knowing these 

learners help teachers to find the type of motivation students need and can estimate their level of 

WTC.  

According to MacIntyre, Clement, Dornyei, and Noels (1998), people communicate, because 

they need the help of others in every community. MacIntyre et al. (1998) declared that the last 

aim of L2 learning is for learners to gain WTC. In order to achieve to this goal, it is the 

responsibility of teachers to use strategies which help learners involve themselves in verbal 

communication. Badiee et al. (2014) believed that for involving learners in learning process, it is 

better that teacher know learning styles of their learners. It has also been shown that adjusting  

teaching materials  to  meet  the  needs  of  a  variety  of  learning  styles  benefits  all  students. 

According to Effatdokht  Ramezani, Gholami, & Vaseghi (2012), teachers can provide a 

good map to their learners, as they  are  aware of the importance of learning styles. Stebbine 
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(1995) declared that students who know their learning style preferences are able to make their 

self-confidence that can encourage their willingness to be risk-takers. 

1.7. Research Variables 

This study contains five variables: (1) four independent variables are visual style, auditory 

style, kinesthetic style, and motivation. (2) One dependent variable is WTC. The study tries to 

understand the relationship between the independent variables and the dependent variable by 

using questionnaires of perceptual learning styles (visual style, auditory style, and kinesthetic 

style), motivated behavior, and WTC.  

1.8. Definition of Terms 

 Learning style: Learning style is defined as the characteristic cognitive, affective, social, 

and physiological behaviors that serve as relatively stable indicators of how learners 

perceive, interact with, and respond to the learning environment” (MacKeracher, 2004, p. 

71). Learning styles are “the overall patterns that give general direction to learning 

behavior” (Cornett, 1983, p. 9). Based on the definition of Brown (2000), it is the way in 

which learners get and process information in different situations. He believed that it also 

is the selection of a learning situation over other situation. Brown (2000) described it as 

“a term that refers to consistent and rather enduring tendencies or preferences” (p. 113).  

 Perceptual learning style: Reid (1987) defines perceptual learning styles “as the 

changes among learners in using one or more senses to understand, organize, and retain 

experience” (p. 89).  

 Visual style: Visual learners are learners who “prefer to learn via the visual channel. 

Therefore they like to read a lot, which requires concentration and time spent alone. 

Visual students need the visual stimulation of bulletin boards, videos and movies. They 
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must have written directions if they are to function well in the classroom” (Oxford, 1995, 

p. 35). 

 Auditory style: Auditory learners are “students who enjoy the oral-aural learning 

channel. Thus they want to engage in discussions, conversations, and group work. These 

students typically require only oral directions” (Oxford, 1995, p. 36) 

 Kinesthetic style: Kinaesthetic learning “implies total physical involvement with a 

learning environment such as taking a field trip, dramatizing, pantomiming, or 

interviewing” (Kinsella, 1995, p. 172) 

According to Dӧrnyei (2005) kinesthetic style and tactile are very similar to each other, 

but the only difference between them is that kinesthetic learners physically involve in 

language learning. For example they best learn through role play. On the other hand, 

tactile learners learn by touching things in the classroom. These students mostly learn by 

writing notes, flashcard, and making posters. 

 Motivation: Crookes and Schmidt (1991) proposed that “motivation  is  identified  

primarily  with  the  learner’s  orientation  toward  the  goal  of  learning  a second 

language” (p. 471). “The choices people make as to what experiences or goals they will 

approach or avoid and the degree of effort they will exert in this respect” (Keller, 1983, p. 

389) 

 Willingness to communicate: MacIntyre et al. (1998) have defined WTC in L2  as “a 

readiness to enter into discourse  at  a  particular  time  with  a  specific  person  or  

persons, using  a  L2” (p. 547). Kang (2005, p. 291) as a result of her qualitative study of 

Korean Study abroad students proposed another definition of WTC as a situational 

variable: “Willingness to communicate (WTC) is an individual’s volitional inclination 
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toward actively engaging in the act of communication in a specific situation, which can 

vary according to interlocutor(s), topic, and conversational context, among other potential 

situational variables”. 

1.9.Limitations and Delimitations of the Study 

The participants of study were selected from one city’s high schools; therefore, the results 

may not be generalizable to represent all high school students in Iran. All learners were high 

school learners, so the age range was not wide enough to generate valid data. The findings are 

restricted to high school learners and may not be generalizable to students of other educational 

levels including undergraduate and graduate learners. The data in this study were collected by 

questionnaires. The mixed methods research designs in which quantitative data are combined 

with qualitative data seems to be more reliable (Dӧrnyei, 2007). The last but not least, all 

participants in this study were female learners. These were the limitations of this study.  

The data in this study just were collected in high schools. This study was investigated only 

three learning styles (visual style, auditory style, and kinesthetic style) of students. These were 

delimitations of this study. 

1.10. Summery 

Given the subject matter, this chapter has stated the problem addressed, expressed 

significance of study, displayed research questions and variables, and defined the key terms.  

 The next chapter will review the literature on WTC, perceptual learning styles, motivation, 

and their relationship. 
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                                                            CHAPTER TWO 

REVIEW OF LITERATURE 

2.1. Introduction 

This chapter summarizes the information from other researchers who have conducted 

their research on the subject of the relationship between perceptual learning style, motivation, 

and WTC. The specific areas covered are related to studies on the concept of learning styles, 

concept of perceptual learning style, relationship between learning styles and WTC, relationship 

between motivation and WTC. 

2.2. Willingness to Communicate (WTC) 

 An affective factor which influences authentic communication in second language and also 

an important predictor of communication is WTC (Zarinabadi, 2011). Dörnyei (2003) believed 

that a lot of students don’t communicate in second language communication. Kang (2005) 

argued that many students don’t use the occasions to learn language in authentic communication.  

WTC originally conceptualized with reference to first or native language (L1) 

communication, was introduced to the communication literature by McCroskey and his 

associates (1987, cited in McCroskey, 1997), who developed this construct from the independent 

sources-“unwillingness to communicate” used by Burgoon (1976, cited in McCroskey, 1997), 

predisposition toward verbal behavior (Mortenson et al., 1997, cited in McCroskey, 1997) and 

shyness (McCroskey & Richmond, 1982, cited in McCroskey, 1997).   

Results of several studies showed that WTC is a learners’ intention to start communication 

once they are free to do so. They suggested that WTC is a trait-like predisposition (Burgoon, 

1976; McCroskey & Richmond, 1982; 1987; 1990; Mortensen et al., 1977). However, trait-like 

predisposition may not be enough to communicate in L2. Some learners are competent and 
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unwilling to communicate while others use every situation to communicate with limited 

linguistic resources. L2 learners’ WTC may change as situations change (Zhong, 2013).  

McIntyre, Clement, Dӧrnyei, and Noels (1998) debated that WTC is not just trait-like 

predisposition. In addition, they believed that it is situational variables with enduring variables. 

They defined WTC as a learner’s ‘‘readiness to enter into discourse at a particular time with a 

specific person or persons, using a L2” (p. 547).  They suggested the significant goal of second 

language learning should be to “engender in language students the willingness to seek out 

communication opportunities and the willingness actually to communicate in them”. They 

proposed a pyramid model that contains factors which affect WTC.  Researchers in this model 

believed that social, affective, cognitive, and situational factors affect WTC in L2.  

Figure 2.1. MacIntyre et al.’s (1998) heuristic model of variables influencing WTC 
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In the above picture six layers can be seen in the pyramid-shaped model. Between these 

factors some cause enduring influences on WTC, while others produce situational influences on 

WTC. Enduring influences is defined as a long term features of person or environment that can 

be used in any situation, whereas situational influences refer to specific situation (like talk to 

specific person). The first three layers of the pyramid are situational influences on L2 

communication which contains communication behaviour (Layer I), behaviour intention (Layer 

II), and situated antecedents (Layer III).  The second three layers motivation propensities (Layer 

IV), affective-cognitive context (Layer V), and social and individual Context (Layer VI) show 

stable and enduring influences on L2 communication. The first layer is communication 

behaviour which involves the “L2 use”. It is “the result of a complex system of interrelated 

variables” (p. 547). In fact, it includes activities like speaking in the class, reading L2 newspaper, 

etc; they believed that the aim of L2 education is creating WTC among learners. The second 

layer, behaviour intention, includes WTC. Third layer is situated antecedents that include two 

variables, one is the desire to communicate with a specific person, and the second variable is 

state communicative self-confidence which is referred to momentary sense of confidence in a 

specific condition. A motivation propensity is the fourth layer which contains three variables. a) 

Interpersonal motivation, b) intergroup motivation, according to MacIntyre (2007), it begins with 

the sense of belonging to special social group, and c) L2 confidence.  The fifth layer according to 

pyramid shaped model is affective cognitive variable that includes intergroup attitudes (feeling 

of satisfaction in learning L2), social situation (it includes factors like topic, purpose, setting 

which influence the degree of self-confidence and WTC), and communicative competence. The 

last layer is the social and individual context. This layer includes intergroup climate and 

personality. Intergroup climate refers to persons’ attitudes towards the L2 society. Personality is 
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a direct effect on L2 by affective factors such as attitude, motivation, and confidence. MacIntyre 

et al. (1998) declared that this model has theoretical and practical implications. Theoretically, it 

determined the variables that effect WTC. Practically, this model considered WTC as a last stage 

of preparing students for communication.  

In this model WTC is a subject to some temporary influences (like immediate situational 

variables) and some static factors, such as motivational preferences and affective cognitive 

context. Based on these ideas of WTC, Kang (2005) declared that “WTC needs to be an 

important component of SLA and L2 pedagogy” (p. 291) and proposed that researchers should 

put emphasis on WTC in pedagogic situations and provide more suggestions for effective L2 

learning. Researches believed that there are many factors that affect WTC, according to 

researchers (e.g., Cao & Philp, 2006; de Saint Léger & Storch, 2009; Kang, 2005; MacIntyre et 

al., 2011) topic, students’ perceptions,  type of task, type of interlocutors (peers or teachers), 

interlocutors’ interaction, and pattern of interaction  affected students’ WTC.  Dӧrnyei (2003) 

argued that knowledge in second language (L2) is not enough. Learners should communicate and 

be willing to communicate in L2. The concept of WTC was announced with relation to L1 

communication (McCroskey & Richmond, 1991).  

Burgoon (1976) initiated the first construct in this field which called “unwillingness to 

communicate” and defined it as lasting and habitual inclination to avoid oral communication. 

She discussed that factor such as anomie and alienation, introversion, self-esteem, and 

communication apprehension influence WTC in different situations. Another model was called 

predisposition toward verbal behavior proposed by Mortensen, Arnston, and Lustig (1977). This 

model discussed that the universal characteristics of speech are to be compatible and last from 

one situation to another. Another model connected to WTC is “shyness”. This model was 
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suggested by McCroskey and Richmond (1982). They explained shyness as inclination to be shy, 

reticent, and reversed. They provided a self-report scale for measuring shyness. According to 

above researches, McCroskey and Baer (1985) proposed WTC to explain individual differences 

in L1 communication. In addition, they defined it as a tendency of individuals to start 

communication in every situation. It was attracted the attention of researchers in L2 for three 

decades ago. That is why, Kang (2005) and Swain (2000) stressed on the importance of 

communication and interaction in L2. In a similar way, Skehan (1989) discussed that students 

have to talk to learn the second language. WTC in L2 communication is completely different in 

L1 situation. MacIntyre et al. (1998) don’t pay attention to L2 WTC as simple as L1 WTC 

because of more communicative competence in L2 than L1. 

The significance of WTC appears in the second language interaction development (e.g., 

Long, 1996; Mackey & Gass, 2006; Swain, 2005). The researchers who believed in the second 

language interaction declared that meaningful interaction facilitated language learning. With 

focusing on authentic communication in second language learning and teaching, it is appeared 

that WTC has some advantages like exposure to authentic second language communication and 

learner autonomy (e.g., MacIntyre et al., 2001; Kang, 2005).  

Two models on WTC literature. 

 A) McCroskey’s WTC Model. The early work of Philips (1965,  1968) on  reticence,  of  

Burgoon (1976) on  unwillingness  to communicate,  and  of  Mortesen,  Arntson,  and  Lustig  

(1977) on  predisposition  toward  verbal  behavior show that the idea of WTC came to be 

appeared by McCroskey and his associates (McCroskey & Baer, 1985; McCroskey  &  

Richmond,  1987) with reference to L1 and the focus on speaking. WTC was defined as a 

tendency of individuals to start communication with others (McCroskey, 1997), and to stay 
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consistence across situations. Chan and McCroskey (1987) believed that learners who scored 

high on WTC have more participation in the class than those that scored low. 

B) MacIntyre’s and Clement’s WTC Models. Some researchers believed that willingness is 

not only trait-like variables, but also it could be situation-specific and not transferable from first 

language to second language.  

According to Clement & MacIntyre (2003), without willingness to speak, communication 

doesn’t happen. WTC is similar to other individual differences (such as motivation) which 

showed pair features (the trait WTC and situational WTC), the trait WTC refer to firmly fixed 

tendency and the situational WTC is a situated environment (Do¨rnyei, 2005,). Both of these 

pairs have showed that they have completed each other. Former studies have shown that trait 

WTC prepare students for communication by producing their inclination in situations where 

communication is considered to happen. Situational WTC affect the decision to begin 

communication in special situation (e.g., Cao & Philp, 2006; MacIntyre et al., 1999).  

Some researchers (e.g., Donovan & MacIntyre, 2004; Hashimoto, 2007; MacIntyre, 1994) 

discussed that individual differences such as communication apprehension (CA), self-perceived 

communication competence (SPCC), motivation, age, and sex influence WTC.  

Researchers separated WTC in the classroom, where learners have to talk, and WTC outside 

the class, with friends or familiar persons (e.g., MacIntyre, Baker, Cle´ment, & Conrod, 2001; 

Yashima et al., 2004). This differentiation emphasizes the importance of languages motivation 

and their relation with environment. In fact, the situation in which learning or acquiring L2 

happens is connected to opportunities, needs, options, and attitudes towards its use for 

communication.  
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2.3. Learning Styles  

 “Learning style” is the best way for learners to think and to learn new things. Oxford (2001) 

defined language learning styles as “one’s general approach to learning a language” (p. 359). 

Kinsella (1995) defined style as “an individual’s natural, habitual, and preferred way of 

absorbing, processing, and retaining new information and skills” (p. 171).  

According to Kim and Lee (2014), learning style is an inherent attribute and nurtured quality, 

but its status is stable and firm inside each student. Brown (2000) defined learning style as “a 

term that refers to consistent and rather enduring tendencies or preferences” (p. 113). He also 

believed that learning style is learning-driven cognitive style (It means that learning style is 

mixed with cognitive style both effectively and psychologically).  

According to Biggs (2001), the advantage of knowing learning style by students is that it 

helps learners to be a problem solver in future. When a student can solve his/her problem, he/she 

is a successful student and he/she can control her/his life better. It is very important that teachers 

provide activities in suitable areas for student’s learning style.  

 Knowing the learning style is vital for learners themselves, because it takes students 

information why he/she has learnt in a different way than the other students. It helps learners to 

control the process of their learning. So, it makes learners take responsibility for their learning 

and become autonomous (Fidan, 1986). According to Dunn and Dunn (2002), identifying 

learning style of students and organizing their learning means will ease their learning. 

The concept of learning style was developed in1960 by Rita Dunn and still is studied as an 

important topic (Boydak, 2006). Researchers who designed various models of learning styles 

have different definition for it (Gregorc, 1984; Fleming, 1995). Rita Dunn (1993) who has had a 

long study on learning style defined it as a way that students use since learning and 
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remembering. Cesur and Fer (2009) defined learning style as an approach that learners used to 

acquire process and store new data.  

It is an inborn character trait. It has its effect on individual characters every moment of 

students’ life. It effects when walking, sitting, talking, playing, and everything they perform. 

Every student has a unique way for learning as Reiff (1992) declared that individuals’ attribute 

due to their learning process. It is an approach learners learn well. Understanding a learner and 

his or her relationship with others influence student learning style. There is no bad or good 

learning style. The only thing that is very important is the cooperation between learning activity 

and learning style. According to Sünbül (2004), if learning style of students is identified, they 

can better understand how they can learn and also they can use the best activity in accordance 

with their learning styles.  

 According to Kolb (1984), learning style relates to how individuals interact with the 

information they received. Dunn and Dunn (1979) clearly stated, “Learning style is a 

biologically and developmentally imposed set of characteristics that make the same teaching 

method wonderful for some and terrible for others” (p. 3). So some styles are more dominant 

than other styles, and one style may affect a learner most. At least there are 20 learning styles, 

Oxford and Anderson (1995) stressed on eight types of them which are important for second 

language learning. Among this learning style perceptual/sensory/physiological is the most 

important and directly related to how we receive information.  

Willing (1994) categorized learning style in four styles: a) communicative b) analytical c) 

authority d) concrete. Communicative learners prefer to learn by watching, listening to a native 

speakers, talking in English with their friends, using English out of class, learning new words by 

hearing them, and learning by conversation. Analytical students like grammar, reading English 



RELATIONSHIP BETWEEN WTC, LEARNING STYLES, AND MOTIVATION 
22 

 

 

books and English newspaper, reading alone, and solving their own problems. Authority learners 

learn by explaining everything, writing anything in their notebooks, learning new words by 

watching them, and concrete learners learn by games, picture, video, talking in pairs, and 

practicing out of class.  

Cohen and Dӧrnyei (2002) have declared that researchers in two fields (second language 

acquisition (SLA) and educational psychology field) observed that different learners learn in 

different ways, and learning styles are used to these differences. Reid (1995) has claimed that 

one major category of learning styles relevant to the field of foreign language learning is 

sensory/perceptual learning styles which have to do with the physical environment in which we 

learn and involve using our senses in order to perceive data.  

Keefe (1985) relates the learning styles to the interaction between the learner and the learning 

environment and defines learning style as "the composite of characteristic cognitive, affective, 

and physiological factors that serve as relatively stable indicators of how a learner perceives, 

interacts with, and responds to the learning environment” (p. 140). According to Keefe the basis 

of learning styles “lies in the structure of neural organization and personality” (p.141). 

2.3.1. Learning Styles Models. Felder and Henriques (1995) have emphasized on more than 

30 learning styles models. Few are introduced below.  

2.3.1.1. Kolb’s learning style model. According to Riassati (2005), between different models 

of learning styles, the most frequently and comprehensively sighted in literature is Kolb (1984)’s 

learning style model. His learning style is useful to conceptualize how people learn. This model 

divided learners to have preference for concrete experience or abstract conceptualization and 

active experimentation or reflective observation which refer to how they get and internalize 

information (Felder, 1996).  
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