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Abstract: 

The present study aimed to investigate the effect of teaching five cognitive genres (i.e., 

narrative, report, instruction, explanation, and description) explicitly as well as the effect of 

cooperative learning on EFL learners’ listening comprehension.  A total number of 65 

upper-intermediate Iranian EFL learners were selected and randomly assigned to three 

groups.  Genre group received 10 sessions of genre-based listening instruction in the form 

of explicit teaching of the selected genres’ features such as purpose, content, structure, 

linguistic choices, context of use, etc.  Genre + cooperation group received the same genre-

based instruction through employing a cooperative learning technique called Student 

Team-Achievement Divisions (STAD).  The control group received traditional listening 

instruction based on analytic approach on the same materials, in a random order, without 

any introduction to the genres. In addition, the learners filled in an attitude questionnaire at 

the end of the course.  The results of the One-Way ANOVA and the Post-hoc analysis 

showed that genre-based instruction had a significant effect on improving the learners’ 

listening comprehension.  However, no positive effect was found for STAD.  Moreover, 

the results of the attitude questionnaire suggested that the learners had positive attitudes 

towards both genre-based instruction and cooperative learning.   
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Abstract 

The present study aimed to investigate the effect of teaching five cognitive genres (i.e., 

narrative, report, instruction, explanation, and description) explicitly as well as the effect of 

cooperative learning on EFL learners’ listening comprehension.  A total number of 65 upper-

intermediate Iranian EFL learners (36 male and 29 female), aged between 15˗24 (M = 17.8), 

were selected based on their total scores on the listening proficiency test (KET) and randomly 

assigned to two experimental groups and a control group.  All learners underwent a pretest 

before the treatment.  The genre group received 10 sessions of genre-based listening 

instruction.  That is, they were offered explanations of the selected genres’ features such as 

purpose, content, structure, linguistic choices, context of use, etc, while listening to the genres’ 

oral exemplars.  The genre + cooperation group received the same genre-based instruction 

through employing a cooperative learning technique called Student Team-Achievement 

Divisions (STAD).  The control group received a traditional listening instruction based on the 

analytic approach on the same materials, in a random order, without any introduction to the 

genres.  At the end of the course, the learners of the both experimental groups responded to an 

attitude questionnaire about the effect of the instruction on their listening comprehension.  The 

results of the One-Way ANOVA and the Post-hoc analysis showed that genre-based 

instruction had a significant effect on improving the learners’ listening comprehension in both 

the genre group and the genre + cooperation group.  However, no positive effect was found for 

STAD.  Moreover, the results of the attitude questionnaire suggested that the learners had 

positive attitudes towards both genre-based instruction and cooperative learning.   

 Keywords: cooperative learning, genre, genre-based instruction, listening 

comprehension 
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Chapter One 

 Introduction 

1.1. Preliminary Remarks 

Finding the best and most effective ways of teaching and learning second language 

(L2) skills has always been the main focus of attention in second language acquisition (SLA) 

research.  In recent decades, many different L2 teaching methods and techniques have been 

designed aiming to enhance the quality of both teaching and learning as well as overcoming 

the shortcomings of previous ones.  By the emergence of communicative approaches to SLA 

in 1970s, the role of language in achieving particular social purposes in particular contexts 

was received more attention than before (Hyland, 2004).  In this respect, studying discourse 

features of language, the way in which language is structured in particular context of use, and 

the way in which this knowledge can be incorporated into language pedagogy have received 

an increasing attention in the recent years (Hyland, 2007).  The current conceptions of literacy 

takes a totally different point of view from previous ones suggesting that language use varies 

across contexts.  So, it cannot be simply defined as a set of abstract cognitive abilities (Street, 

1995).   

In consequence of the shift towards communicative approaches, the notion of genre 

has become the center of attention of many SLA researchers as a tool for developing the first 

language (L1) and L2 in recent years.  Genre-based approach to language teaching is 

becoming one of the increasingly influential trends in language teaching (Hyland, 2002; 

Rodgers, 2001) as a result of a major shift toward a more social, contextual approach based on 

genre theory (Johns, 2002).   
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During the past two decades, genre pedagogy has been adapted in English as a foreign 

language (EFL) and English as second language (ESL) contexts all around the world 

(Derewianka, 2003).  For many years, genre has captured the attention of scholars, teachers, 

and curriculum designers all around the world as “a popular framework for analyzing the form 

and function of nonliterary discourse”, as well as “a tool for developing educational practices 

in fields such as rhetoric, composition studies, professional writing, linguistics, and English 

for specific purposes (ESP)” (Hyon, 1996, p.  693).  Referring to the recent growth of the 

studies focusing on genre, Candlin (1993) remarks “What is it about the term and the area of 

study it represents that attracts such attention? . . . .  Clearly, a concept that has found its time” 

(p.  ix).  Furthermore, Freedman and Medway’s (1994) observations of composition studies 

show that “the word genre is on everyone’s lips, from researchers and scholars to curriculum 

planners and teachers” (p.  1). 

In 15 recent years, genre research has gone beyond the traditional definition of the 

term “genre”, including all purposeful uses of language.  Genre-based instruction (GBI), 

generally related to teaching L2 writing, is based on the assumption that each text is produced 

in a unique way and in relation to the social context and other texts (Knapp & Watkins, 2005).   

As the literature on the subject indicates, acquiring genre knowledge is a fundamental part of 

language development (Bakhtin, 1986), influencing the way we see language use (Hyland, 

2002).  The importance of genre pedagogy comes from the fact that genres control almost 

every aspect of daily life through affecting people’s understandings of the reality 

(Derewianka, 2003).  Buying a candy in the shopping center, giving someone an address, or 

delivering a lecture on the causes of poverty in under-developed countries, all are examples of 

using particular genres in particular contexts of use.  According to Bawarshi and Jo Reiff 
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(2010), genres are “typified rhetorical way of recognizing, responding to, acting meaningfully 

and consequentially within, and thus participating in the reproduction of recurring situations” 

(p.  212).  They are the origins for creating particular texts and social actions, establishing 

dynamic and complex relationships among them.   

Traditional approaches generally stress the role of the genre as a tool of classification.  

Contemporary rhetorical approaches, however, see it as a dynamic notion as well as “an 

ideologically active and historically changing force in the production and reception of texts, 

meanings, and social actions” (Bawarshi & Jo Reiff, 2010, p.  212).  Such dynamic views of 

genre require having learners understand how formal features and social purposes construct 

and are constructed by each other, what factors are involved in determining a genre’s formal 

features, and how and why those features create particular social actions and not others (pp.  

212−213). 

1.2. The Statement of the Problem 

Listening comprehension is considered as one of the main language skills and a vital 

component of acquiring a L2.  A large proportion of L2 studies suggest that listening is the 

most important skill for language learning and can facilitate acquiring other language abilities 

(e.g., Garham-Marr, 2004; Morley, 2001).  The importance of listening ability is that a great 

deal of the input we receive to master a L2 comes from the auditory channel.  Moreover, 

listening is a crucial factor in understanding what others are saying and a fundamental part of 

successful communication in everyday life.   

Reviewing the history of the research on language skills, one will come across a large 

number of studies dealing with the significance of speaking, writing, and reading in learning a 

L2.  Listening, however, has suffered from the lack of attention by L2 researchers from the 
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beginning until recently; since it has been viewed as an ability that learners could develop 

without particular instructions or assistance of teachers (e.g., Morley, 1984; Moyer, 2006).  As 

Hedge (2000) points out, “listening was neglected, overlooked, or taken for granted skill” (p.  

90).  In the 1970s and after a debate in L2 literature about its importance, however, listening 

instruction was accepted as an essential part of developing language competence, becoming 

the focus of many studies in the field (Abdalhamid, 2012). 

As mentioned earlier, reviewing the growing literature on the subject indicates that 

genre-based approaches to L2 learning and teaching have had an increasing influence on SLA.  

Nevertheless, it seems that most genre studies have favored written mode of language 

learning, ignoring the necessity for L2 learning to develop spoken genres as well.  It is also 

important for both teachers and learners to know that linguistic and rhetorical features of the 

oral mode, in some respects, are different from those of the written mode (Derewianka, 2003).  

It seems that the same problem is arising at the present time.  Despite the growing adaptation 

of GBI all around the world, listening comprehension is still absent from both genre-based 

research and materials development decisions (Sadeghi et al., 2014). 

 According to Brown (2006), listening can be facilitated by activating learners’ prior 

knowledge as well as helping them organize their learning by encouraging them to think about 

listening purpose.  Coe (1994) also states that it is crucial for L2 learners to be aware of social 

contexts, audiences and purposes of texts.  In terms of teaching listening, Swales (1990) 

suggests that genre knowledge refers to being aware of specific conventions of communication 

and speakers’ communicative purposes.  Genre pedagogy helps learners become flexible in 

their listening performance by raising their awareness of the text, its purpose, context of use, 

and language as well as providing them with the information about main purposes of language 
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use, social locations, register, and stages (Johns, 2008).  With respect to the great importance 

of listening comprehension in L2 development and a demand for developing new methods of 

teaching, the present study tried to investigate whether genre-based listening instruction and 

explicit teaching of genres’ features could improve EFL learners’ listening comprehension 

ability. As the reviewing the literature on the subject reveals, genre research has been mostly 

limited to written language (e.g., Cheng, 200; Derewianka, 2003).  A number of SLA studies 

investigated the effects of genre pedagogy on L2 learners’ writing skills (e.g., Cheng, 2007; 

Henry & Roseberry, 1998; Yasuda, 2011).  However, the role of genre-based listening 

instruction on learners’ listening comprehension has been received little attention by the 

researchers of the field (Celce-Murcia, 2014).   

Exploring the best ways to enhance EFL learners’ listening potential, the present study 

also investigated the role of cooperative learning (CL) approaches.  CL is an educational 

teaching methodology aiming to provide learners with learning opportunities through having 

them cooperate in small groups.  Reviewing relatively intense amount of research at various 

grades and in numerous academic subjects confirms the effectiveness of CL methods (Slavin, 

1995).  It is also recognized as an effective way of developing L2 skills (e.g., Slavin, 1995; 

Stevens & Slavin, 1995).   

Regarding listening comprehension, the focus of material designers and instructors has 

been mostly on testing learners listening comprehension ability rather than teaching them how 

to promote their listening skills.  Recent research on the area of listening, however, had 

introduced new techniques to develop language skills.  As Nunan (2002) states, most of these 

techniques aim to teach learners how to utilize efficient strategies in their communications.  

Some studies indicate that such strategies can be best learnt by learners’ cooperation. To the 
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best of my knowledge, the number of the studies investigating the effect of CL on 

development of listening ability is quiet limited.  Therefore, further investigation is needed in 

this area. 

1.3. Aims of the Study  

The present study was an attempt to investigate the effect of a GBI on upper-intermediate 

EFL learners’ listening comprehension ability through explicit teaching of five genres, i.e., 

narrative, report, instruction, explanation, and description.  It also compared the effect of the 

instruction on learners’ listening proficiency in individual and cooperative learning modes.  

Finally, it sought learners’ attitudes towards the GBI instruction and CL through having them 

fill in a questionnaire. 

1.4. Research Questions 

The present study aimed to answer the following research questions: 

1. What is the effect of explicit teaching of cognitive genres on upper-intermediate EFL 

learners’ listening comprehension ability? 

2. Is there a difference between the effect of GBI on EFL learners’ listening performance 

in individual and cooperative learning? 

3. What are the learners’ attitudes towards the genre-based listening instruction and 

cooperative listening? 

1.5. Hypotheses 

Based on the research questions raised earlier, the following null hypotheses were 

formulated: 
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H0 1: Teaching cognitive genres does not have any effects on upper-intermediate EFL 

learners’ listening comprehension ability. 

H02: There is no difference between the effect of GBI on EFL learners’ listening performance 

in individual and cooperative learning. 

1.6. Research Variables 

The present study had GBI and CL as the independent variables, and listening 

comprehension and learners’ attitudes towards the GBI and CL as the dependent variables.  In 

addition, learners’ general language proficiency level was included as the control variable. 

1.7. Definitions of Key Terms 

 The key terms used throughout the current study are defined as followed. 

1.7.1. Genre.  Paltridge (2013) defines genre as a text, either spoken or written, that 

serves a particular communicative purpose and has “distinctive and recognizable patterns of 

organization and structure” (p.  62) (see pp.  18−20). 

1.7.2. Genre-based instruction (GBI).  It is a recent development in L2 pedagogy 

based on results of genre analysis, studying how language is used in a particular context and 

dealing with the form of language use in relation to meaning (e.g. Bhatia, 1993; Swales, 

1990).  Its main purpose is to raise students’ awareness of the rhetorical organization as well 

as the linguistic features closely associated with the genre (Henry & Roseberry, 1998) (see pp.  

25−28). 

 1.7.3. Cooperative learning (CL).  It is a kind of learning in which “students work 

with a variety of other students who are in various stages of mastery of the cognitive task and 

the students provide the cognitive support and guidance to one another” (Stevens & Slavin 
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1995, p.  242). Slavin (1982) defines CL as instructional methods in which students of all 

levels of performance work together in small groups toward a common goal (see pp.  36−37). 

 1.7.4. Listening comprehension.  According to O‘Malley et al. (1989), listening 

comprehension is an active process in which the listener constructs meaning through using 

cues from contextual information and from existing knowledge, while relying upon numerous 

strategic resources to perform the task requirement (see pp.  28−29). 

 1.7.5. Student teams-achievement division (STAD).  It is a CL technique in which 

small heterogeneous groups of learners tutor each other on the material in the course and 

prepare each other for weekly quizzes.  Moreover, learners are responsible for their 

teammates’ learning as well as their own.  STAD emphasizes having team goals that are 

dependent on the learning of all group members (Slavin, 1987) (see p.  38). 

1.8. The Significance of the Study 

As discussed earlier, traditional views on listening comprehension supposed it as a part 

of language proficiency that can be developed only by being exposed to the linguistic 

materials, and meriting little attention in the classrooms.  Nunan (2002) calls it “the Cinderella 

skill in L2 learning” (p.  238), arguing that language proficiency criteria were simply defined 

as the ability to speak and write a particular language.  Even though the attitudes towards L2 

listening instruction have changed, it seems that “new developments tended to focus on 

listening as a means of learning a L2, rather than listening as a skill in its own right” 

(Baleghizadeh & Arabtabar, 2010, p.  134) 

Today, the main focus of many EFL learners, especially in the context of Iran, is on 

developing their abilities to understand spoken texts and interact with native and non-native 

speakers in academic and professional contexts.  As Harmer (2007 as cited in Baleghizadeh 
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and Arbtabar, 2010) posits, successful spoken communication depends on not only one’s 

ability to speak, but also on the effectiveness of the way one listens.  That is why 

contemporary approaches to L2 listening lay great stress on raising L2 learners’ awareness of 

the importance of listening.  Nonetheless, little effort has been made to bring such awareness 

to L2 learners’ attention and teach them appropriate listening strategies (Baleghizadeh & 

Arabtabar, 2010). 

While listening comprehension seems to be taken for granted to native speakers of L1, 

it is often “a source of frustration for second and foreign language learners” (Vandergrift & 

Tafaghodtari, 2010, p.  472).  Vogely (1998) suggests that most of the people can only retain 

about 25% of what they have heard because of their poor listening comprehension skills.  So, a 

large number of foreign language learners find it difficult when listening to native speakers of 

an L2.  From my own experience as a teacher of English, I can say that many EFL learners 

have difficulty in recognizing the meaning of already learnt words in spoken utterances, 

relating the meanings of sentences together, or understanding the covert and overt aspects of 

meaning in speech, especially when listening to authentic language produced by native 

speakers.  Regarding the fact that more than 45% of communicating time is spent on listening 

(Feyten, 1991), finding effective ways for improving listening comprehension is a matter of 

great importance for both EFL teachers and learners.   

The current study was an innovation in that it provided an insight into the effects of 

GBI as well as CL on upper-intermediate EFL learners’ listening comprehension.  It also 

sought learners’ attitudes towards CL and the GBI they received.  The findings of the study 

were expected to contribute to the field, enriching the literature on the subject and helping L2 

researchers, teachers, and curriculum designers.  Moreover, various organizations may benefit 
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from this research including the Ministry of Education, language institutions and departments 

of teaching foreign languages. 

1.9. Delimitations of the Study 

 The present study intended to find out whether GBI and CL pay off with upper-

intermediate English learners.  Hence, it was delimited to upper-intermediate EFL learners 

whose level of English proficiency was determined by KET proficiency test (see Appendix A). 

 The study was also delimited to examining the effect of teaching five genres to the 

learners of two experimental groups.  The listening materials selected were delimited to 

exemplars of narrative, descriptive, explanatory, report, and instructive genres.  In addition, 

the study was delimited to learners’ general listening performance on the pretest and the 

posttest (see Appendices B and C). 

 Finally, this study was delimited to one CL strategy, i.e., Student Team-Achievement 

Division (STAD) (see p.  38). 

1.10. Limitations of the Study 

One limitation of study was that some participants dropped out of the study before data 

collection procedure was completed.  Therefore, the data gathered from such learners were 

excluded from data analysis.   

 Moreover, the present study took place over seven weeks and thirteen sessions.  Since I 

lost contact with the participants after the procedure of data collection was completed, 

exploring the long-term effects of GBI and CL on learners’ listening comprehension was not 

possible.   

It is also noteworthy that one difficulty I encountered as a genre researcher (also 

reported by others, e.g., Sadeghi et al., 2014) was the lack of appropriate genre-based oral 
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materials to teach.  Finding the exemplars that closely match specific genre determination 

criteria, if not impossible, is difficult and time-consuming.  Such a deficiency makes 

researchers develop their own materials or select the materials which may be inappropriate.  

This may influence the results obtained from genre-based research. 

 At last, it should be noted that the present study was limited to one context, one 

proficiency level, and particular genres.  As a result, the generalizations of the findings should 

be made cautiously. 



 

 

CHAPTER TWO 

LITERATURE REVIEW 
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Chapter Two 

 Literature Review 

2.1. Introduction  

This chapter presents information on the theoretical perspectives and empirical 

research on genre pedagogy, CL, and listening comprehension. 

2.2. Linguistic Traditions of Genre Study  

 Genres have been defined and used in various ways.  Genre research is followed in 

different approaches to genre instruction including Australian systemic functional linguistics 

(SFL) or Sydney school, English for specific purposes (ESP), and North American new 

rhetoric studies (Hyon, 1996). 

SFL or Sydney school, influenced by Hallidian functional linguistics (Halliday, 1994), 

suggests that language structure is integrally related to social function and context.  In other 

words, SFL is concerned with the relationship between language and its functions in social 

settings.  Sydney School literacy programs utilize a model of literacy teaching attempting to 

enhance learners’ text reading and writing abilities in a wide variety of contexts (see Table 3, 

p.  20).  According to Dreyfus et al. (2016), such a model is in line with sociocultural theories 

of learning (e.g., Vygotsky, 1978; Wood et al., 1976) and language development (e.g., 

Halliday, 1975, 2003; Painter, 1984, 1989, 1999), suggesting that students are not supposed to 

produce any texts independently until they are provided with enough support and engagement 

with the target text by the teacher.  Moreover, their language productions will receive 

feedback (p.  142).  According to Bawarshi and Jo Reiff (2010), the term functional refers to 

“the work that language does within particular contexts” and the term systemic refers to “the 

structure or organization of language so that it can be used to get things done within those 
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contexts . . . [it] then refers to the ‘systems of choices’ available to language users for the 

realization of meaning” (pp.  29–30).  The focus of SFL approaches is on assisting learners to 

“learn to exercise the appropriate linguistic choices relevant to the needs, functions or 

meanings at any time” (Christie, 1987, p.  24). 

ESP is a field of study focusing on learning and teaching specialized varieties of 

English in academic and professional settings (Bawarshi & Jo Reiff, 2010).  ESP studies are 

usually based on swales’ (2004) analyses of discourse structure of texts, defining genres as 

“oral and written text types defined by their formal properties as well as by their 

communicative purposes within social contexts” (Hyon, 1996, p.  695).  As Bawarshi and Jo 

Reiff (2010) state, the starting point for ESP genre analysis research is identifying 

communicative purpose of the text defined according to shared goals within a discourse 

community, next followed by analysis of its “rhetorical moves and steps” as well as “textual 

and linguistic features” (p.  58).  Communicative purpose is the rationale behind a genre, 

shaping its internal structure.  For this reason, ESP approaches examine genres moving from 

context to text.  This helps learners to engage more effectively in analyzing the genres used in 

various academic contexts. 

Bawarshi & Jo Reiff, (2010) compare ESP with SFL, suggesting that both approaches 

find linguistic features connected to genre’s social context and function.  Moreover, both 

attempt to show that these connections are embodied in genres.  Nevertheless, there are 

important differences between ESP and SFL.  The first is the intended audience.  While SFL 

economically and culturally targets school-age EFL students, ESP approaches aim to assist 

more advanced, graduate-level learners.  Another difference is that SFL approaches mostly are 

based on pre-genres, e.g., recount, description, etc.  However, due to the fact that the 
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academic disciplines or professional settings are more bounded, selected genres for ESP 

learners fall within those settings, e.g., research article, job application, etc .  The last 

difference is context of use.  SFL “… locate[s] genre at the level of context of culture.  ESP 

genre approaches, however, locate genres within more specifically defined contexts (what 

Swales first termed discourse communities)” (p.  44).  According to Swales (1990), discourse 

communities are defined as “sociorhetorical networks that form in order to work towards sets 

of common goals” (p.  9).   

New rhetoric studies, mostly influenced by Miller’s article “Genre as a social action” 

in 1984, describe genres as “a part of social processes by which knowledge about reality and 

the world are made” (Paltridge, 2013, p.  65).  Miller defines genres “as typified rhetorical 

actions based in recurrent situations” (p.  31).  She develops the idea of “genres as socially 

derived, intersubjective, rhetorical typifications that help us recognize and act within recurrent 

situations” (Bawarshi & Jo Reiff, 2010, p.  69).  She established the viewpoint that what is 

important to describe and understand genres is not only “the fusion of forms in relation to 

recurrent situations” but also “the typified actions produced by this fusion” (p.  69).  The focus 

on action had new rhetoric scholars see genre as a dynamic concept which is related to the 

way it is constructed, interpreted, and acted within a given situation.   

New rhetoric is a somewhat different approach to genre analysis.  SFL School and ESP 

approaches move from context to text, whereas the new rhetoric moves from text analysis to 

context (Bawarshi & Jo Reiff, 2010).  Contrary to ESP and SFL, new rhetoric’s focus is more 

on the situational contexts in which genres occur and the social purposes or actions that these 

genres serve within these situations than on their forms.  In this respect, Berkenkotter and 

Huckin (1995 as cited in Bawarshi & Jo Reiff, 2010) suggest that: 
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Genres are inherently dynamic rhetorical structures that can be manipulated 

according to the conditions of use and that genre knowledge is therefore best 

conceptualized as a form of situated cognition embedded in disciplinary activities.  

(p.  87) 

One of the pedagogical issues raised in teaching of genres, according to Derewianka 

(2003), is that students usually merely think about following the right stages of the genre 

rather than its purpose.  This makes it difficult for them to make appropriate generic choices.  

New rhetoric, however, solves the problem, focusing first on the social purpose of the text. 

Derewianka (2003) counts the premises of genre theory.  First, the focus of language 

learning is on the creation or recognition of meaning at the level of the whole text.  Second, 

language use is goal-oriented.  In other words, the members of a culture use genres relating to 

that culture to achieve their social purposes.  This is done through several stages or genre 

moves which are relatively predictable.  Third, the meanings created at each stage can be 

realized by lexical and grammatical choices being made.  Considering language as a source of 

meaning making, Haliday (1994) suggests that every language system is developed to express 

two kinds of meanings.  One is experiential meaning, i.e., using language to represent our 

interpretation of the world around us; and the other is interpersonal meaning, i.e., using 

language to establish relationships with others.  In order to add cohesion and coherence to the 

texts, the textual resources provide both types of meanings.   

2.3. Genre, Language, and Context   

 Language choices are made based on the situational and cultural contexts in which 

genres are created and used.  Factors such as social purpose, intended audience, background 

knowledge, as well as others influence linguistic choices of a genre and the stages it passes 
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through.  In addition, lexico-grammatical choices are influenced by the context of immediate 

situation including field (what the text is about), tenor (who is interacting with whom), and 

mode (what role language is playing) (Derewianka, 2003).  Field, tenor, and mode form the 

register of the text, i.e., “clustering of semantic features according to situation types” 

(Halliday, 1987, p.  68).  Halliday’s model of registers tells us that what choices are more 

probable than others.  Citing from Lock (1995), Derewianka (2003) suggests that “[l]anguage 

is seen as a dynamic, open network of interrelated systems.  Each system contains a set of 

options from which the speaker/writer selects according to the meaning he or she wants to 

make” (p.  140).  While the factor of “field” receives a lot of attention in genre analysis by 

language teachers and curriculum designers, “tenor” and “mode” are often neglected 

(Derewianka, 2003).  Despite the fact that language features of the written mode differ from 

those of the oral mode, genre pedagogy has generally privileged the latter.  

2.4. Definition of Genre  

One of the first steps to be taken in GBI is how to define the term genre.  Despite the 

fact that different approaches look at the issue from different angles, almost all agree that a 

genre is “a staged, goal-oriented, purposeful activity in which speakers engage as members of 

the culture” (Martin, 1994, p.  25).  Paltridge (2013) suggests that it refers to a text, either 

spoken or written, that serves a particular communicative purpose and has “distinctive and 

recognizable patterns of organization and structure” (p.  62).  There are numerous situations in 

our daily life involving repetitive and predictable patterns of language use.  As members of 

particular cultures and social communities, we are able to recognize generic norms and 

expectations of those situations and to response them by using appropriate genres.  As 

Bazerman  argues, “[g]enres are associated with sequences of thought, styles of self-
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presentation, author-audiences stances and relations, specific contents and organizations, 

epistemologies and ontologies, emotions and pleasures, speech acts and social 

accomplishment” (cited in Bawarshi & Jo Reiff, 2010, p.  xii).   

Based on the proposed definitions, it is assumed that the members of a particular 

community usually have little difficulty in recognizing similarities in the language they use 

frequently and are often able to understand it easily (Hyland, 2007).  In other words, genres 

are culture-specific and have particular linguistic features.  Therefore, as Paltridge (2013) 

suggests, “the meanings of them need to be interpreted in relation to the cultural and social 

contexts in which they occur” (p.  65).   

Each genre is composed of a series of obligatory or optional segments called moves to 

achieve the communicative purpose of the genre or add to the effectiveness of the 

communication (Hasan, 1989).  Table 2.1 shows Swales’s text-based model of rhetorical 

moves (2004, p.  175) describing global organizational patterns in introduction section of 

experimental research articles.  Swales’ work had a great impact on genre pedagogy, 

especially in the areas of ESP and EAP.  He believes in communicative purpose as the key 

factor to determine whether a text is an example of the particular genre (Patridge, 2012, p.  

65). 

 

 

 

 

 

 



 

  لیال: نام                                        دیندار :دانشجو خانوادگی نام

بر توانایی درك مطلب شنیداري زبان آموزان انگلیسی به عنوان زبان  سبکتاثیر آموزش مبتنی بر :  نامهپایان عنوان

  خارجی

  دکتر رضا عبدي :راهنما استاد 

  دکتر افسانه سعید اخترر: مشاو استاد 

  :  زبان انگلیسی                               رشتهکارشناسی ارشد                                            ی:تحصیل مقطع 

    اردبیلی محقق :دانشگاه                                                                 آموزش  :گرایش

  119 ات:صفح تعداد           14/6/96 :دفاع تاریخ                : ادبیات و علوم انسانیدانشکده 

مطالعه حاضر بر آن بوده است که تاثیر آموزش صریح پنج سبک زبانی (روایی، گزارشی، آموزشی، توضـیحی و   :چکیده

را بر توانایی درك مطلب شنیداري زبـان آمـوزان انگلیسـی بـه عنـوان زبـان        مشارکتیتوصیفی) و نیز تاثیر یادگیري 

خارجی بررسی نماید. شصت و پنج زبان آموز انگلیسی سطح باالي متوسط ایرانی انتخاب و به طـور تصـادفی در سـه    

داري بـر اسـاس روش شـنی    جلسـه  10مـدت  به  نفر)  20 گروه قرار گرفتند. گروه آموزش مبتنی بر سبک (متشکل از

مبتنی بر سبک مرتبط با سبک هاي منتخب آموزش دیدند. این آموزش شامل تدریس هدف، محتوا، ساختار، ویژگـی  

نیز مشـابه   نفر) 24 گروه آزمایشی دوم (متشکل از ، بافت کاربرد و سایر ویژگی هاي سبک هاي منتخب بود.هاي زبانی

را به کار بردنـد.   (STAD)با این تفاوت که این گروه یکی از تکنیک هاي یاددگیري تعاونی  .گروه اول آموزش دیدند

بر اساس روش شنیداري قراردادي مبتنـی بـر رویکـرد تحلیلـی آمـوزش دیدنـد.        نفر) نیز 21 گروه کنترلی (متشکل از

لیل واریانس یک طرفـه و آزمـون   سپس عملکرد این سه گروه در پایان دوره آموزشی با یکدیگر مقایسه شد.  نتایج تح

تعقیبی نشان داد که آموزش مبتنی بر سبک تاثیر معناداري بر توانایی درك مطلـب شـنیداري زبـان آمـوزان داشـته      

است. هرچند هیج تاثیر معناداري براي یادگیري تعاونی مشاهده نشد. عالوه بر این نگرش زبان آموزان نسبت بـه ایـن   

مه اي بررسی شد. نتایج این بررسی نشان داد که ایـن زبـان آمـوزان نگـرش مثبتـی      دو روش آموزشی توسط پرسشنا

  نسب به آموزش مبتنی بر سبک و نیز یادگیري تعاونی داشتند.

  

  آموزش مبتنی بر سبک، درك مطلب شنیداري، سبک، یادگیري مشارکتی:  هاواژه کلید



 

  

 

  

  علوم انسانی ي ادبیات ودانشکده

  زبان هاي خارجیگروه آموزشی 

  

  ي کارشناسی ارشدبراي دریافت درجه نامهپایان

  آموزشگرایش  زبان انگلیسیي در رشته

  

  عنوان:

بر توانایی درك مطلب شنیداري زبان آموزان انگلیسی به تاثیر آموزش مبتنی بر سبک 

  عنوان زبان خارجی

  

  : راهنما استاد

  دکتر رضا عبدي

  

 : اورشم استاد

  دکتر افسانه سعید اختر

  

  : پژوهشگر

 لیال دیندار
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